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1. INTRODUCTION
This report presents the findings of the evaluation of the impact of the Scottish Institute for Excellence in Social Work Education projects on the work of Scottish Institute members and their stakeholder collaborators. The projects were funded by the Scottish Institute between October 2003 and July 2005; an evaluation of the impact of the projects was one of the conditions of the grant awards. 
The following projects are included in this evaluation:
· Integration of learning for practice (LEEP 1.1)

· Opportunities for inter-professional learning (LEEP 1.2)

· Agency-based practice learning opportunities (LEEP 1.3)

· New assessment methods (3.1)
· Shared approach to performance assessment (3.2)
· Involvement of users and carers (3.3)
The other large project funded by the Scottish Institute for Excellence in Social Work Education over the same time period, the Knowledge Transfer project (Stor Curam), is being evaluated separately. Two other projects (on the Alignment of Standards with S.C.Q.F. and Development of a Record of Assessment) were not included in this evaluation, and will be reported on at another point by the Scottish Institute.
The report has been prepared on behalf of the Institute projects by The University of Edinburgh, in collaboration with Glasgow Caledonian University. 
Dr Viviene E. Cree, The University of Edinburgh

Ms Madelaine Halabi, The University of Edinburgh

Ms Jennifer Wallace, The University of Edinburgh

Ms Alison Munro, Glasgow Caledonian University

2. AIM

The aim of this evaluation, as set out by the objectives of the grant award to each project, was as follows: 
To evaluate the impact of the projects on the work of Institute member Higher Education Institutions (HEIs) and their stakeholder collaborators.

The member HEIs are as follows: 

Glasgow Caledonian University, Glasgow School of Social Work, Paisley University, Open University, The Robert Gordon University, The University of Edinburgh, University of Dundee, University of Stirling
The stakeholders include agency managers, practice teachers and link supervisors, service users and carers, students and tutors/lecturers.

3. METHODS

Three methods were used to evaluate the impact of the projects:
· Survey of students’ views

· Survey of staff views (agency managers, practice teachers, link supervisors and tutors/lecturers)

· Survey of users and carers

The students’ and staff surveys were conducted via a postal questionnaire which included some factual information, some closed questions, and two open questions which requested reflection and forward thinking. Service users and carers were also sent a postal questionnaire, which they were invited to complete either individually or through a small group discussion, if preferred.

In order to increase efficiency and maximise returns on the evaluation of the projects, it was agreed by the Scottish Institute for Excellence in Social Work Education staff and the Project Managers that the evaluation of the projects should be coordinated by one university, The University of Edinburgh. Hence various drafts of the survey questionnaires were scrutinised and agreed by Project Managers, and subsequently sent out by The University of Edinburgh by post and email to the eight Learning Adviser Network members from each School of Social Work in Scotland for onward distribution. In all, 100 questionnaires were forwarded to each Learning Adviser in early May 2005; thereafter reminders were sent in late May to Learning Advisers and Project Managers. Service user and carer questionnaires were sent out on 11 May by post and email. The number of questionnaires distributed by Learning Advisers varied from university to university, and related to the number of people whom Learning Advisers felt would make a useful contribution in their networks. All completed questionnaires were returned to The University of Edinburgh for coding and analysis.
4. RESPONDENTS
4.1 Students

In total, 52 students from across Scotland responded to the evaluation questionnaire.  The students came from six of the eight Schools of Social Work in Scotland (see table 4.1).

Table 4.1: HEI attended by students who responded to questionnaire
	
	Number
	Percentage

	The University of Edinburgh
	18
	35

	The Robert Gordon University
	11
	21

	University of Dundee
	8
	15

	University of Paisley
	6
	11

	Glasgow Caledonian University
	5
	10

	Glasgow School of Social Work
	4
	8

	Total
	52
	100


Because no students from the University of Stirling and the Open University returned the questionnaires, the views of students from these HEIs could not be included in this report.

4.2 Staff

In total, 73 staff responded to the evaluation form.  Table 4.2.1 demonstrates that they held a variety of roles.

Table 4.2.1: Role of staff who responded to questionnaire
	
	Number
	Percentage

	Tutor/lecturer
	30
	42

	Practice teacher
	20
	28

	Agency manager
	12
	17

	Link supervisor
	9
	13

	Total
	71
	100


The staff also came from a variety of backgrounds. The largest percentage of staff who responded were based in university settings (40%), with a further 29% based in Social Work Departments and 22% based in voluntary organisations. Table 3.2.2 provides more information.
Table 4.2.2: Description of agency where staff were based
	
	Number
	Percentage

	University
	29
	40

	Social work
	21
	29

	Voluntary organisation
	16
	22

	Housing
	3
	4

	Education
	1
	1

	Other
	6
	8

	Total
	73
	100


Those who stipulated that they work in ‘other’ types of agency included those working in homelessness accommodation, within a local authority, a non-departmental public body, the Police and a Practice Teaching Unit.  The size of these agencies ranges from less than 10 (in four cases) to over 100 members of staff (in three cases), the majority of agencies employ between 10 and 100 members of staff.  
Table 4.2.3 shows the geographical spread of the staff who responded to the evaluation form.
Table 4.2.3: Geographical location of staff
	
	Number
	Percentage

	Aberdeen
	15
	21

	Aberdeenshire
	3
	5

	Angus
	1
	1

	Dundee
	9
	12

	Edinburgh City
	18
	26

	Glasgow City
	10
	15

	Midlothian
	5
	8

	Paisley
	4
	5

	Perth
	1
	1

	Renfrew
	1
	1

	South Lanarkshire
	4
	5

	Total
	71
	100


4.3 Service Users and Carers

A questionnaire was distributed to service users and carers to gather their views on the SIESWE projects. All but one of the nine respondents had been involved in the Involvement of Service Users and Carers project.

Of the nine respondents, the majority were service users (n = 6). 
Seven out of the nine service users and carers who returned the forms stated that they were involved in social work education at the time, with one person involved in teaching, one in assessment of students, one sitting on a committee and four involved in ‘other’ ways.
5. INVOLVEMENT WITH, AND AWARENESS OF THE SCOTTISH INSTITUTE FOR EXCELLENCE IN SOCIAL WORK EDUCATION
All stakeholders were asked about their involvement with, and awareness of the Scottish Institute for Excellence in Social Work Education. The responses show a high level of awareness of the Scottish Institute for Excellence in Social Work Education amongst the students, staff and service users and carers who were surveyed.  
5.1 Students’ feedback
79% of students who responded to the evaluation questionnaires reported that they had been involved in SIESWE projects, with the largest percentage of these coming from the Integration of Learning for Practice project (see table 5.1).

Table 5.1: Number of students involved in SIESWE projects
	
	Number
	Percentage

(out of 52)

	Integration of learning for practice (LEEP 1.1)
	19
	37

	Inter-professional Learning (LEEP 1.2)
	10
	19

	Agency-based Learning (LEEP 1.3)
	9
	17

	New Assessment Methods (3.1)
	2
	4

	Shared approach to performance assessment (3.2)
	5
	10

	Users and Carers (3.3)
	3
	6

	No involvement with SIESWE
	11
	21


[* a small number of students reported that they were involved in more than one project.]

5.2 Staff feedback
In relation to the staff responses, all the staff who returned the evaluation questionnaires were involved in SIESWE projects, again with the largest percentage of those coming from the Integration of Learning for Practice project.
Table 5.2.1: Number of staff involved in SIESWE projects
	
	Number
	Percentage

(out of 73)

	Involved in Integration of learning for practice (LEEP 1.1)
	31
	44

	Involved in Inter-professional Learning (LEEP 1.2)
	11
	16

	Involved in Agency-based Learning (LEEP 1.3)
	19
	27

	Involved in New Assessment Methods (3.1)
	6
	9

	Shared approach to performance assessment (3.2)
	6
	9

	Users and Carers (3.3)
	7
	10


The role of the staff who took part in the evaluation differed in relation to the Institute projects (see table 5.2.2).  Many of the staff questioned had a range of contacts with SIESWE projects, rather than a single role.  

Table 5.2.2: Role of staff involved in SIESWE projects
	
	Number
	Percentage (out of 73)

	Practice Learning Facilitator
	16
	24

	Involved in assessing students on projects
	17
	23

	Academic Advisor
	13
	19

	Staff within Practice Learning Centre
	13
	19

	Planning to attend or have attended a training event
	9
	13

	By developing assessment methods
	6
	8

	Attended Scottish Voices conference (Sept. 2004)
	2
	3

	A student and/or academic adviser was sent to my agency
	1
	2

	Other
	12
	16


5.3 Service Users and Carers’ feedback
The service users and carers who took part in the evaluation had all heard of the Scottish Institute for Excellence in Social Work Education, but only seven out of the nine had heard of the Institute’s projects on learning and assessment.

When asked about what ways they were involved in projects:

· Seven out of nine said they were Advisory Group members

· Three out of nine said that they were involved in assessing students

· Four out of nine attended the Scottish Voices conference in September 2004

· One service user/carer had a student sent to the agency with which they were in contact

6 INVOLVEMENT OF SERVICE USERS AND CARERS

A section of the questionnaires sent to students and staff asked those who responded to comment on how far the Scottish Institute for Excellence in Social Work Education projects had positively influenced the involvement of service users and carers in social work education.

6.1 Students’ feedback
Students were first asked whether or not they thought service users and carers had been involved in the Institute projects with which they had been involved.  In total 57% of the students (n = 27) felt that service users and carers had been involved in the SIESWE projects. Students were then asked if the project had influenced the development of service user and carer involvement.  Table 8 shows that in total, 42% of the students felt that the project that they had been involved in had influenced the development of service user and carer involvement.  This varies from 58% of the students who were involved in the Integration of Learning for Practice project (LEEP 1.1) to 0% on the New Assessment Methods where neither of the students surveyed felt that the project had influenced service user and carer involvement.   

Table 6.1: Students’ views of whether projects had influenced developments in the involvement of service users and carers in social work education
	
	Number of students who responded
	Number who felt project had influenced service user and carer involvement
	Percentage

	Integration of learning for practice (LEEP 1.1)
	19
	11
	58

	Inter-professional Learning (LEEP 1.2)
	10
	3
	30

	Agency-based Learning (LEEP 1.3)
	9
	3
	33

	New Assessment Methods
	2
	0
	0

	Shared Approach to Performance 
	5
	2
	40

	Involvement of Users and Carers
	3
	1
	33

	Total
	48
	20
	42


6.2 Staff feedback
Staff were also asked whether the projects had influenced the development of service user and carer involvement.  In this case, 55% (n = 36) reported that they felt that service user and carer involvement had been developed via the projects.  

Table 6.2: Staff views of whether projects influenced the developments in the involvement of service users and carers 
	
	Number of staff who responded 
	Number who felt project influenced user and carer involvement
	Percentage

	Integration of learning for practice (LEEP 1.1)
	31
	11
	35

	Inter-professional Learning (LEEP 1.2)
	11
	9
	82

	Agency-based Learning (LEEP 1.3)
	19
	11
	58

	New Assessment Methods
	6
	1
	17

	Shared Approach to Performance 
	6
	6
	100

	Involvement of Users and Carers
	7
	7
	100

	Total
	80
	45
	53


Whilst a majority of both staff and students overall felt that the projects did develop service user and carer involvement, these were not large majorities, and a significant number of respondents said that they felt that the development of service user and carer involvement had not occurred. In looking across the different projects, it seems clear that some were more successful than others in achieving this. Perhaps not surprisingly, all staff involved in the Shared Approach to Performance and the Involvement of Service Users and Carers felt that service user involvement had been developed, compared to only one person who said this about the New Assessment Methods project.  This suggests that service user and carer involvement, although strong in some projects, could have been further developed in others.

 7.    EVALUATION OF SPECIFIC PROJECTS
Students and staff members were asked to evaluate how well the projects that they had taken part in had met their stated aims.
Findings demonstrate that each of the projects was successful in meeting its stated aims from the perspective of students, staff and, where appropriate, service users and carers.

In addition, in all cases, the majority of staff and students who responded felt that the projects they had taken part in should be incorporated into the new social work degree.

7.1 Integration of Learning for Practice (LEEP 1.1)

The integration of learning for practice course was based at The University of Edinburgh in collaboration with Glasgow Caledonian University.  The project aimed to enhance the learning for practice within the university and the workplace. Demonstration projects, which were based in statutory and voluntary agencies in Edinburgh, Glasgow and Midlothian, introduced the new role of ‘academic adviser’ to improve tutor involvement in placements and build bridges between the field and the academic worlds.  

7.1.1 Students’ feedback
The project received a high approval rating from the students who took part in the project with the majority either agreeing or strongly agreeing that the project had met the following of stated aims:

· 78% felt that the project helped improve their integration of learning for practice

· 72% felt that it improved their understanding of the importance of social work theories to real life situations

· 72% felt that this model should be rolled out through the new social work degree.

However, there was a mixed response to the objective on ‘improving the relationship between the university and the field’ which only 50% of students felt was achieved, with a further 39% responding that they neither agreed nor disagreed and 11% disagreeing.

7.1.2 Staff feedback
Staff had a similarly positive response to the Integration of Learning for Practice project:

· 79% felt that the project helped to enhance students’ integration of learning for practice (of the remaining 17% neither agreed nor disagreed with only 3% disagreeing and no one strongly disagreeing)

· 89% felt that the project improved the relationship between the university and the field (the remaining 11% neither agreed nor disagreed)

· 75% felt that the project improved student’s understanding of the importance of social work theories to real life situations (a further 21% neither agreed nor disagreed and only 3% disagreed)

· 75% felt that the project enabled 3-way meetings between practice teachers, students and tutors to be more productive for all parties

· 86% felt that the project made a useful contribution to continuous professional development within agencies

· 90% felt that this approach to the integration of learning for practice should be ‘rolled out’ through the new social work degree
Overall, the survey responses show that the Integration of Learning for Practice met its objectives of integrating learning for practice. 
7.2 Opportunities for Inter-Professional Learning Project (LEEP 1.2)

The Opportunities for Inter-Professional Learning project was based at the University of Dundee, in collaboration with the University of Paisley and the Open University.  The project aimed to develop innovative opportunities for inter-professional learning within new service settings to provide models of good practice.  There were two demonstration projects, one set up by the University of Dundee which involved the development of practice learning centres where social work students learned alongside students from other disciplines.  The second was run by the University of Paisley in collaboration with Quarriers, which promoted a range of practice learning experiences in traditional and non-traditional settings.

7.2.1 Students’ feedback
The Opportunities for Inter-Professional Learning project received the following approval rate from students:

· 80% felt that the project improved their understanding of ‘inter-professionality’

· 78% felt that the case study collaborative enquiry provided them with an innovative opportunity for inter-professional learning

· 55% felt that the multi-disciplinary workshops provided them with an innovative opportunity for inter-professional learning
· 70% felt that the inter-professional placements provided them with an innovative opportunity for inter-professional learning
· 60% felt that opportunities for inter-professional learning of this nature should be rolled out through the new social work degree
7.2.2 Students’ feedback

Staff also felt positively about the opportunities for inter-professional learning project.  In this case, no staff member disagreed with the statements, though there were a number of staff who ‘neither agreed nor disagreed’ as to whether or not some objectives were met:

· 78% felt that the case study collaborative enquiry provided students with an innovative opportunity for inter-professional learning
· 82% felt that the multi-disciplinary workshops provided students with an innovative opportunity for inter-professional learning
· 100% felt that the inter-professional placements provided students with an innovative opportunity for inter-professional learning
· 100% felt that opportunities for inter-professional learning of this nature should be ‘rolled out’ through the new social work degree
Overall, staff were more positive than students, particularly in relation to the merits of the multi-disciplinary workshops.  However, the majority of students did feel that the project met its aims.  

7.3 Agency-based Practice Learning Opportunities (LEEP 1.3)

The Agency-based Practice Learning Opportunities project worked in partnership with social work agencies to identify possible solutions to problems associated with or arising from the supply of agency based practice learning opportunities. The lead university was The Robert Gordon University. Two demonstration projects were carried out, where students were placed with local authority departments.  Practice Learning Facilitators co-ordinated a range of practice learning opportunities, working with a range of link supervisors and offering group supervision as well as individual supervision.

7.3.1 Students’ feedback

Students who took part in the agency-based practice learning opportunities project rated the project highly, with most stating that the projects objectives were met:

· 66% felt that the partnership between the university and social work agencies enhanced the development of a new approach to agency based practice learning

· 66% felt that the project positively influenced the delivery of agency based practice learning

· 100% felt that the findings of the project should inform agency based practice learning in the new degree structure

7.3.2 Staff feedback

Staff were similarly positive:

· 94% felt that the partnership between the university and social work agencies enhanced the outcome of the project
· 83% felt that the project identified possible solutions to the problems associated with the supply of agency based practice learning
· 72% felt that the work of the project has positively influenced the development of new approaches to agency based practice learning
· 72% felt that the findings of the project should inform agency based practice learning in the new degree structure
This suggests that overall, the majority of stakeholders felt that the project had met its stated aims.

7.4 New Assessment Methods 

The New Assessment Methods project was led by the University of Glasgow and involved evaluating current assessment practice, examining models from the UK and elsewhere and introducing and testing a range of new assessment methods for use in the new social work honours degree.  A demonstration project was set up to explore the use of critical incident analysis as an assessment tool.

7.4.1 Students’ feedback

Students were asked about New Assessment Methods, however as only two students who had taken part in this project responded to the evaluation form, we have not reported on their views.  

7.4.2 Staff feedback

Only four members of staff who responded to the evaluation had taken part in the New Assessment Methods’ project:

· All four felt that the project improved their understanding of the range of assessment methods being used in social work education in Scottish universities
· All four felt that the project improved their understanding of new assessment methods
· All four felt that critical incident analysis is a useful supervisory tool
· Three out of the four felt that the use of critical incident analysis was beneficial to the student learning experience
· Two out of the four felt that critical incident analysis was a useful method of assessment of students’ practice
· Three out of the four felt that critical incident analysis as a form of assessment should be rolled out through the new social work degree 

Overall the staff responses suggest that the project met its aims, in particular in relation to the use of critical incident analysis as a supervisory tool, however staff were less convinced at its ability to assess students’ practice (although numbers are too small to state this with any certainty). 
7.5 Shared Approach to Performance Assessment

The Shared Approach to Performance Assessment project was based at the University of Stirling in collaboration with the Open University and the University of Paisley.  It aimed to explore the ways in which professionals from different disciplines other than social work can contribute to the performance assessment of social work students. 

7.5.1 Students’ feedback

Only six students from the Shared Approach to Performance Assessment project completed the questionnaire, therefore percentages have not been given, however all six were positive about the project:

· All six students felt that the involvement of users in assessment provided a broader dimension to the assessment of their performance than traditional methods
· Five out of the six students felt that the involvement of professionals from different backgrounds in assessment was beneficial to their practice learning experience
· Five out of the six students felt that the involvement of professionals from different backgrounds in assessment provided a broader dimension to the assessment of their performance
7.5.2 Staff feedback

Only five members of staff from the Shared Approach to Performance Assessment project responded to the evaluation.  Despite the small numbers, their feedback was overwhelmingly positive:

· Three out of the five felt that the involvement of professionals from different backgrounds in assessment was beneficial to students learning experience
· Four out of the five felt that the involvement of professionals from different backgrounds provides a broader dimension to the assessment of students performance than traditional methods
· All five felt that the involvement of professionals from different backgrounds provides a broader dimension to the assessment of student’s performance than traditional methods
· Three out of the five felt that the involvement of professionals from different backgrounds in assessment should be rolled out across all social work courses
Overall, the students appeared more positive about the impact of the involvement of other professionals in their assessment than the staff.  All staff and almost all students felt that the involvement of other professionals provided a broader dimension to the assessment of students’ performance.

7.6 Involvement of Users and Carers

The Involvement of Users and Carers project also looked at assessment practices.  Based at the University of Dundee, the project aimed to explore a range of ways in which employers, service users and their carers can be involved in and contribute to the assessment process.

7.6.1 Students’ feedback

Students were asked about the Involvement of Users and Carers, however as only three students who had taken part in this project responded to the evaluation form, we have not included them in this report.

7.6.2 Staff feedback

Although only five staff members responded to the evaluation survey, their responses were all positive:

· All five felt that the project has had a positive impact of the involvement of service users and carers in social work education

·  All five felt that the project has contributed to an understanding of effective service user and carer participation in assessment

· Four out of the five felt that the development of a national group of influence of service users and carers was a helpful outcome of the project

From the perspective of staff stakeholders, the users and carers project has met its aims.  This is also apparent from Section 6 of this report, where the project scored highly on developing user and carer involvement. 

8. OPEN QUESTIONS

Each questionnaire invited students and staff to reflect on two open questions about social work education. The questions were as follows:

· What do you see as the main priorities for social work education in Scotland in the future?
· How do you think the Institute can help the profession manage these priorities and challenges in the future?

Because of the richness of the data gathered in response to these big questions, they were analysed separately and are here reported on in some depth. They provide important messages for social wok educators in Scotland, and for the Scottish Institute for Excellence in Social Work Education.

The number of respondents in this analysis was 55 students and 58 staff (113 in total).  However, due to the fact that respondents could give more than one answer to any question, and many gave three or more answers, it should be noted that the number of responses to any one question does not equal the number of respondents.

8.1 Main priorities for social work education in Scotland in the future

8.1.1 Student feedback

A total of 51 statements were made by students in response to this question.  The themes which were apparent in the data are presented below.  

Teaching and learning
Fourteen responses alluded to aspects of university teaching, and suggested additions to or improvements to university teaching.  For example, three respondents suggested that more teaching was required on law in social work.  Other respondents suggested that more teaching on ethnicity or issues relating to asylum seeking was required, and more teaching on child-protection.  It was also suggested that more teaching on report writing and doing assessments would be useful future changes. A further two respondents suggested that more skills based learning might be appropriate in the future.  

Three respondents felt that more attention ought to be paid to social issues affecting contemporary social work practice and clients.  One felt that ‘structural discrimination’ ought to be addressed; one wrote that a commitment to anti-racist practice was required; and the third respondent drew attention to a perceived need for awareness about ‘social disadvantage’.

The final four responses suggested:

· the inclusion of inter-professional modules

· more teaching on effective interventions in social work

· more balance being needed between the teaching of theory and administrative and practice skills

Practice learning 

Future alterations to the frequency and variety of placement opportunities were referred to on nine occasions.  Some of the comments related to this included: ‘More placements – ideally in each area of social work’; ‘Year 4 should be extensively based in the workplace’; ‘more placements are needed’. 

Integration of theory and practice 

Eight responses referred to a perceived need to integrate theory and practice.   Two of the comments written were: ‘better integration of theory and practice’; ‘much greater integration of practical issues into academic teaching’.

Professional issues 
Five students mentioned there needs to be more attention to inter-professional training.  Two students commented on the need to raise social work’s professional status; one student saw this in the context of the need to focus more on achieving standards set by the Scottish Executive.
Other comments

Three students commented on the need to widen access to training through financial support for students who would not normally afford to be full-time students, and encouraging people from more diverse backgrounds into social work training. In contrast, two respondents commented on the need for practitioners to keep up-to-date with learning and research, whilst another two called for a return to a more radical social work approach.
8.1.2 Staff feedback

Staff respondents offered 102 comments in answer to the question what were the main priorities for social work education in Scotland in the future.  Only two respondents did not respond to the question.  Five key themes were apparent, echoing the four general topics raised by the students, but with the addition of the theme of service user involvement.

Teaching and learning
Twenty responses related to developments on a number of aspects of teaching, including a perceived need to standardise assessment levels; embrace Problem Based Learning methods; teach reflective rather than ‘best’ practice; teach a wider range of theories; teaching more on professional theory; more opportunities to explore the legal framework in social work; a need for better staff/student ratios.   

Practice learning 
Another 20 comments were made in relation to practice learning and practice teaching.  These covered a range of issues, including a need for continuing support for those involved in practice learning; a need to improve the range of practice learning opportunities; a concern about the supply of practice placement opportunities; and a concern about how to maintain the high quality of practice teaching.  One respondent said that we need to reconsider the role of practice teachers which s/he felt to be too bureaucratic, and another referred to the need to rethink the practice teacher role in light of the new social work degree. One comment recommended we should reconsider the role of Practice Panels which were seen as being ‘overly bureaucratic’.  
Thirteen respondents also raised the issue of students’ readiness for practice. It was stated that students must be better equipped for direct practice; they should be introduced into the workplace earlier in their training; and there should be a better level of parity for students when training in workplaces.

Integration of theory and practice 

The majority of the nine comments made about theory and practice links related either to the need for more opportunities to link theory and practice throughout the social work degree programme, or to generating a more complete understanding of the links between theory and practice. 

Professional issues 
Ten comments included that academic and professional standards of social work must be enhanced; that all future staff have the ‘correct’ skills in future; that social workers must maintain a clear sense of professional identity while recognising a need for multi-disciplinary training.  

Service-user involvement 
Seven references were made to involving service users and carers in many aspects of social work education: ‘To involve service users and carers more meaningfully in all aspects of education’; ‘More involvement of service users in placements, teaching and assessment of students’.
Other comments

A number of additional priorities for social work education were identified.  One respondent suggested that there was a need for more focus on preventative issues generally. Another respondent also referred to the need to retain experienced staff, though it was not clear how social work education in particular could address this issue.  One comment was made that social work education could be ‘leading the way in terms of providing new ideas for the field in service development’. Three respondents mentioned the need to pay attention to contemporary social issues: ethnic diversity, ageing, and drug and alcohol issues. Three final themes were each mentioned twice by respondents: rolling out the LEEP project; developing research competencies both in staff and in students; issues around establishing the new degree. 
8.2 How the Institute might help the profession manage these priorities and challenges in the future
8.2.1 Student feedback
A total of 32 comments were made in respect to this question. Eight respondents did not answer the question with a further one ‘I don’t know’. There was greater diversity of responses from students when asked how they thought the Institute might help the social work profession to meet its future challenges. Because of this, few shared themes were identifiable in the responses, with the exception of the first two themes below. 

Consultation, coordination and collaboration
The themes of consultation and collaboration were mentioned on five occasions.  It was suggested that the Institute ought to consult with students, service-users and social workers to take this forward. One student suggested that the Institute should get feedback from qualified workers regarding how their training prepared them for their work situations, because before working in the profession, it is difficult to evaluate the training. Another two students recommended increased partnership between the Institute and social work agencies. Two respondents indicated that the Institute might consider organising seminars or conference events.

Readiness for practice
Five comments were made about the need for the Institute to take a lead on insisting on more preparation for students before entering into practice. One suggestion was made regarding introducing shorter placements but having more of them, so that students would be gaining broader experiences before they qualify.

Other comments

Two respondents mentioned, amongst making other comments, the success of the LEEP project, and the need for this approach to be taken forward.  One commented on the impact it had on her/his practice: ‘I felt that being part of the LEEP project, the format was a challenging base from which I will practice better. I learned more, discussed more and brought theory into a living arena in the workplace’.

The remaining comments were made only once each:

· Re-assess the importance of each module

· Stimulate genuine discussion and debate

· Help to increase ownership of academic theories by practitioners

· Open up the fast-track scheme to people who do not already have degrees

· More on report writing

· More structure within the Institute

· Need for inter-professional teaching

· Evaluating what works

· More practical skills

· More scenarios where ethnicity is a central issue

· Support for link-supervisors

· More on child-protection

· Changes to the social work degree to incorporate legislation, communication and statutory social work
· Inter-agency secondments

8.2.2  Staff feedback
A total of 71 comments were made by staff in relation to the question of how the Institute might help the profession to manage future priorities and challenges. Ten respondents did not give an answer to this question and one further respondent wrote that they did not know the answer to this.  Key themes again mirrored and expanded on issues raised by the students.

Consultation, coordination and collaboration
Eleven responses referred to the Institute having a role in co-ordinating fora where stakeholders could meet and plan inter-professional initiatives, and provide links to promote shared learning throughout social work. Within this theme, three responses also specifically related to a perceived need to involve service users and carers.  One of these respondents suggested that the Institute should co-ordinate a Scotland-wide service users and carers forum.

Two respondents suggested that the Institute should act as advocates for social work.  Three further respondents wrote that they perceived the Institute to have a role in mediating between social work and the Scottish Executive, or politicians, and promoting the case for funding of social work.  

Six comments related to the need for the Institute itself to communicate better with other agencies: ‘The Institute should talk to the workers practicing on a daily basis.  Social work is more than meeting the statutory responsibilities of the local authority.’; ‘The Institute needs to be more in touch with the realities of life in either Social Work Departments or university Social Work Departments’; ‘The Institute has a role to play in maintaining dialogue between field and education’

Setting standards and giving leadership
This theme was mentioned frequently, with 11 comments in total.  The comments tended to allude to a need either to continue to set standards or to begin to set standards: ‘The Institute must continue to assess excellence in social work education and to set a clear policy on how it is to be achieved’; ‘By fostering a willingness in new workers to evaluate and assess their practice to improve social work performance”; ‘By providing leadership to the academic community in terms of holding on to the importance of knowledge and ideas in social work education and resisting the drive towards competency-based approaches’. 

Respondents also said that the ‘change agenda’ and the ‘rural agenda’ needed to be promoted and driven.  Two other comments referred to the need for the Institute to set the agenda for teaching so that qualifying social workers have an understanding of issues relating to deprivation, and to ensure that practitioners have input into university teaching.

Research and information
Ten comments related directly to research, information and dissemination.   Some of the comments were: ‘To keep up to date with new theories and methods of working, and distribute information and training in this to higher education institution tutors, practice teachers and placement providers’; ‘By supporting practitioner research’; ‘Disseminating good practice and positive images of social work’.
Maintaining/developing the LEEP project
Five comments were made regarding the LEEP project; some referred to a need to take the project to a ‘deeper’ level and to ‘challenge current thinking, practice and procedure’.   Another respondent also mentioned a perceived need to try to measure the longer-term impact of LEEP.  

Continuing Professional Development 

Four respondents referred top a perceived need for the Institute to support Continuing Professional Development of social workers.  Two of these respondents suggested that Practice Teachers ought to be provided with opportunities to update their knowledge.

Other comments
Three staff responses referred directly to the need for student support. One suggested that students needed to be treated more as adults, and one other suggested that it would be useful to allow students into social work teams at the beginning of their education/ training. The third respondent suggested that support was required for ‘joint training of students with representatives from practice’. The remaining comments made occurred only once and include the following:

· Encourage universities to take risks in recruitment and selection of students

· Uncertainty as to whether the Institute alone should be responsible for managing future challenges and priorities.

· Clarity needed over the Institute’s purpose

· More recognition and support for voluntary sector required

· Multi-disciplinary training should be promoted

· Money should be directed into social work education and training rather than ‘expensive superstructures’

9. CONCLUSIONS
This evaluation presents a largely positive picture of the impact of the Scottish Institute projects which ran from October 2003 to July 2005 on member HEIs and on their stakeholder collaborators. Students, staff, service users and carers who took part in the evaluation valued the work of the projects, and the Scottish Institute for Excellence in Social Work Education in general. Respondents also, at the same time, presented a very ambitious programme for social work education in the future. With such high expectations expressed, it will be important that the members of the Scottish Institute take time to consider how and when these priorities might be addressed, and, at the same time, explore ways of letting people know what is not within the Scottish Institute’s realm of control.
It should be acknowledged that this evaluation is, necessarily, not a complete picture of all those who took part in the Institute projects, or indeed, of all those involved in social work education. Nevertheless, it provides extremely useful feedback to those who funded and participated in the projects, and at a more general level, it also gives a snapshot of student, staff and service user and carers’ views about the current state and future of social work education in Scotland. 
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